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ABSTRACT 

As a statement of Provincial goals and curriculum 
objectives for primary and junior divisions cf Ontario elementary 
scho61s, this circular is intended to stimulate school 
self-evalua'tion^ particularly in the basic skills area. The major 
responsibility for curricular planning however, rests ¥ith the school 
and the individu-ml teacher. Province goals specify that the 
curriculum allow each ghild to acquire basic skills, develop self 
\/orth, ' patriotism^ ya^nd moral responsibility. Aims related to/""^ 
communications (language and mathematics) are outlined separately for 
primary and junior divisions according to the follo¥ing curricular 
a«reas: arithmetic, v^measurement , geometry, listening, speaking, 
reading, and writing. Aims related to the arts and environmental 
studies are combined for primary and junior divisions. They include 
perception and expression, drama, music, visual arts, physical 
education, ^health-, values, decision-making, social relationships,,, 
science and geography, and Canadian studies. .Specific skills and 
learning- activities con,tribating tc each of these .objectives are also 
listed.'v(CP) ^ - 
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Ontario 



-\s a i:o\crnmcni siaicnicni ofcurnculum policv for the 
Priniar\ and Junior D\\ iMons ot Onlario clcmcniar\ 
slHooN this doLiinicni represents xdepariure trom iis 
predecessors in a liuniher ol \s<i\s 

B\ suniniari/iniz pro\ineial uo<ils and Lurrieuluni 
expeLlaiiohs in a sLULinLl manner, as is done here. \se hope 
ihal all leaLliers adnimisiralors, iruslees and parenLs\ull 
find tl easier lo keep o\ erall oh|eLli\ es in ^lear perspe^liv e, 
renieniherinii al\\a\s thai ihe individual ehild in ihe 
Llassroorfi is ihe ullimale reason for ihe evustenLe of our 
schools * 

Xnolher depariure ot major siiinifuanLe is ihe ne\K 
polu\ ol ihe Minisirv ot* I'duLalion \shuh NulTmearulhat 
ihis hasiL polK\ document \m1I he hacked up and 
supported h\ a\ariel\ of puhhi^alion.s intended primariK 
for leathers as ih^ w^ork out the appliLalion of ihe 
curriculun; in lheA:lassroom 

In addition tovlahorating on the e\peLt<itions outhned 
here mosi of these suppli^^cntal puhlicaiions will Loniain 
praLiKa! informaiilm and ideas that can he put to use in 
the classroom 

A hook entitled lldiuation m the Pnmi,ir\ andJunior 
niM\u>n\. \\hiLh \m11 proside a philosophical h<isi^ for the 
program in these diM%.M-is. will also he published 

\lan\ ha\ /expressed Lcmcerp ahcujt the Uuurhrimz of 
basic skills in our schools W hile il h>uv^rtwa\ s been 
iiLLcpied that a (irm toundaiit^n^ust be esiabhshed m the 
earl\ \ears of ajj^l^l V^Ifu cat ion we nuisi recoeni/e the 
expa^^ssj^dH^oTtlerns and react appropriately to them in this 
-vtrulumen't. the matter oj'hasK skills has Keen addressed in 
a responsible and eduea^^^nalK sound m<inner 

\s aK\a\s the major challenge falls to educators at the 
loLai le\el t-o translate the objectives into relevant learninii 
e\perienLes for each of our childre;i 
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Ontario's Approach to Curriculum 

However spontaneous ii nuis appear goo.d education 
requires careful planning Planning ma\ be tl^al or 
intbrmal, conducted in groups or bv mdi\ iduals, deliberate 
or intuitive, continuous or intermittent, or some 
combination of all of these 

But whatever the method, planning implves purpose and 
a careful correlation between means and end The end 
result IS curriculum, the particular arrangement of 
objectives, content, cmd learning experiences within 
the school 

As part of Its province-wide responsibilitv, the Mimsirv 
of Education establishes a common framework of goals 
and aims for education in Ontario, and sets out in a 
general wa\ the learning opportunities that the programs 
in the schools should make available For the Primarv and 
Jimior Di\ isions of our elementar\ schools, these 
provisions are embodied in this document, known as 
Circular FIJI 

This policv of issuing guidelines rather than detailed 
courses of stud \ acknow ledges that, to be e fleet i\ e, 
LurriLulum must be closelv related to the characteristics 
and needs of the particular pupils for whom i1 ts planned. ' 

Thus, while the Ministry articulates the broad goals, it 
is the responsibilitv of the local school boards-through 
their supervisorv officials-to formulate local programs 
that ^ire within the rationale of the provincial polic) and 
at the same time reflect local needs and priorities. * 

School staffs, both as individual teachers and as a 
collective bod\ under the leadership of the principal, have 
the task of planning classroom programs specifically 
adapted to the children for whom they are responsible. 

.Curriculum planning is a process that must be widely 
shared Working within the boundaries of provinciall} and 
locallv established purposes and priorities, those most 
aware of the children's needs ami the community's 
expectations'-pare/its. teachers, principals, supervisory ^ 
oflicials, as well as the children themselves— must all be 
involved in the planning process in appropriate ways. 
Local supervisor) officials and principals have particular 
responsibilitv for providmg leadership in planning, and for 
ensuring that specific objectives and the means used to 
achieve them are consistent with overall purposes and 
priorities 

Not everv profitable learning opportunity can be 
planned in advance, but the overall direction of learning 
can and should be Parents and -Cher citizens have the 



reasonable expectation that the prot'essional educator will 
ha\e a clear understanding ofo\efall purposes, jnd ofMiow 
the \^irious activities planned for children fulfil these 
purposes 

In man\ jurisdictions, committees define aims and set 
priorities in terms of commumtv expectations The\ 
identiU local resources, refine perceptions that might 
atfect I he jieneral sequencing of instrtjction. and' provide, 
as temporar\ assistance fdr less experience'd teachers, more 
or les.s deta^Jed outlines of work and sample units 

However extensive this assi<:tance, the major 
responsibilit) for planning curriculum rests with the * 
school Onl\ b\ accepting this responsibilitv can it respond 
to the Special needs and characteristics of the children in 
Its care* and work towards achieving the aims of the school 
and the school sxstem; - ^ 

Much of the nq^jessary planning (and in some situatjpns 
almost all bf It. especially m relation to day-to-day 
activities) must be done b\ the individual teacher Certain 
Kmportant parts of the planning process are, however, best 
done co-operatively, in ^ome cases by the entire teaching 
staff, in other cases by all the teachers of a given division, 
' Individual teachers have the responsibility of selecting 
strategies, rt^soarces. and activities appropriate to the 
need.s of indiv idutil chfldren. who should then be involved 
in setting short-term objectives, in devising ways and " 
means of accomplishing task*, and in choosing activities, 

Teachers planning bv division can articulate objectives 
for that div ision and share resources and strategies for 
achieving them. They should strive to achieve a consistent 
focus and to eliminate excessive repetition and overlap 

in planning sessions attended by the entire teaching 
staff of a school, teachers can share ideas and reach con- 
sensus on the objectiv es for each division and on the ways 
in w hich thev contribute to the overall airns of the school. 
They can gain a unified sense of direction and a better ^ 
understanding of the levels of expectations for children of 
various age groups. In so doing, they will be able to de- 
velop a more consistent program with concomitant oppor- 
tunities for each child to advance at hi.s own rate 

The more communication and sharing take place, the 
more relevant will be the information available to the 
classroom teacher, who in the end must make the day-to- 
day decisions that guide the direction of learning? * 
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The Formative Years 

r.dLKaUon in the Primarv and Junior \cars. both in the 
home and m the school, is of paranKHini iqiportance The 
experiences of these earl\ \ears mould the child's attitudes 
to learning and provide the basic skills and impetus for 
his conimuinii proiiress 

In selling out the fundamentals of the prog;-am for the 
Primarv and junior Divisions of the elemcntarv schools of 
Ontario, rccoiinition has been gi^en to the folKnung 
important factors " . " * 

« the philosophical commitment of our socieiv to the 

worth of the indi\ iduaL 
^ significant research conducted m Canada and abroad. 
» the recommendations and \ ievK points contributed bv 

teachers parents, trustees, administrators, anc^ other citV 

zens, of this pro\ince through the cvchc re\ievK process 
" It Is the pohcv of the Cio\ernmeni of Ontario that everv 
child hase the opportunuv to deselop as completelv as 
possible in the direction of his or her talents and needs. 
On behaif of the educational communitv and other citi- 
zens the (io\ernment pledges to support an education 
that de\ elops basic skills, know ledge, and attitudes, thai 
cndea\ours t,o pros ide a fuller life during a child's vcars in 
the Primarv aad Junior Divisions, and that endeavours to 
nurture everv child's growth so that each mav be able to 
continue his^ir her education \Mth satisfaction and mav 
•share in the life of the communitv wnh competence, 
mtegritv. and |ov^ , ^ 

It tollous lhat the curriculum \m11 pro\ide opportunities 
fpr each'child (to the limit of his or her potential)' 

• to actfuire the basic skills fundamental to his or her 
continfiing education. ' " 

• to deselop and maintaili confidence and a sense of 
self-wortTi, ^ 

• to gain the knowledge and acqwe the attitudes that he* 
or she needs for active participation in Canadian siKietv, 

• to de\elop the moral ancl aesthetic sensitivitv necessarx' 
for i\ complete and responsible life 

It IS also the policv of the Government of Ontario that 
education in the Primarv and Junior' Divisions be eon- 
ducted so that each chjl^ mav have the opportumtv to 
develop abilities and aspirations without the limitations 
imposed hv sex-role stereotypes 
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lo aLhic\c ihcsc iic^iN, the \linisir\ ot [-AliK.ition holJs 
(.criain c\pc\iations rcizaaliiiiz the nature of ihc prourams 
in ihc Pnmar\ and Junior Di\is(ons and the rcLncd 
rcsponsihihtics of teachers, principals and supcr\isor\^ 
ollicials The rcsponsihihtics include 

I 1 ) planninii and implementing programs (.onsistent with 
- the goals and expectation.s of the Ministn of [:ducation. 

(2)aNse\sing each child s l(?tmiing on a continuoas Klsls to 
ensure learning at a level and rate that are. in keeping 
\uth indiMdual abilities and. where warranted, diagnos* 
ing ditliculties and making appropnate changes in the 
program or teaching-learning strategies; 

{3)ensunng that each child expencnces a measure of suc- 
cess in his or her endeavours, so that each may de- 
\elop the self-confidence needed for further learning, 

(4) organizing space and facilities and providing resources 
that allow scope for imaginative and vaned activities, 

(5) communicatin« with parents concerning each child's 
progress, 

'Programs developed at the Ux'al level should provide 
each child with oppoftunitics to achieve the levels of a>m- 
petence and the forms of growth and development im- 
plied in the aims that follow; Such programs should allow 
individual children to move beyond the expectations • 
of the program without subjecting those w ho cannot reach 
them to loss of se I f-este e m o r con fi d e nee Th e p rograms 
should also accormnodate any modifications that may be 
necessarN to meetlhc needs of children with leamin^or other 
disabilities. 

Amis related to Communications (language and mathe- 
matics) ha\e been set out separately for each division, and 
ma\ be found on pages 6 to 16 Aims related to the Arts 
and to Environmental Studies are not allocated to particu- , 
lar divisions, and are outlined on^a^es 17 to 23 The 
sequence in which the aims arc lisftxl in the dcx:ument 
docs not impK aa order of pnority. 

Listed under each aim are a number of more specific 
^eamlng opportunities that contnbute to the major aim. 




Primary Division 



By the end of the Primary Division, the pro^rah%^hou!d have provided 
the child with the opportunity to acquire competerhre in the areas 
outlined below. 



\ earning experiences in the Primar> Di\ ision will enable the child to: 

Arithmetic 1. (bi^derstand and use numbers and operations 

• clasi^ify. order, and match objects in a collection, mcludins 

, . ♦ structural materials such as rods, blocks, and interloekmg'cubes; 

• count, group, and use notatioj for recording: 

• master number facts relalecKio addition, subtraction, 
multiplication and di\ision of whole numbers whieh are 
re^sanl lo his or her experience. 

• recoiini/c and use patterns sue h as 5 + 9, 15 + 9,25 4-9 85 + 9, 
5 + 7.15 + 7.5+17.3+4 = 4 + 3 5 X 9 -9 X 5 (commutative 
pri^erts ), 2 + (3 + 4) =^ (2--+ 3) + 4, 3 x (4 x 5) = (3 x4) x 5 

^ (a.ssociati\ c propcrl\.) 

• acquire an understanding of lhe\oncepts t)f simple fractions 
(includiPii equi\alent fractions) and decimals, 

• appK arilhmcliL to e\er\da\ problems and recogni/e through 
• such acti\ Uies the need for further skills 



Measurement 2. Use measurement in relevaaUsituations with an understanding 
of the concepts involved 

• acquire an understanding of the concept of con.servation of 
quantity: 

a match, compare, and order lengths, areas, volumes, masses, 
time, and temperature, using appropriate terras: 

• measure, using arbitrary units and standard units, with a degree 
of precision appropriate to his or her stage of development." 

• estimate quantities^ by sight, touch, or by comparison with^ 
familiar objects (such as parts of the body) and confirm 
estimates by measurement: 

« use metric units of length, area, volume, mass, and temperature. 
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Priman J)ivision 



Geometry 3. L luierstaml relationships iii>ol>inj» space and shape 

• rccoiini/e spcUial pdiicrns in the cnMronmeni, 

o deM^nbe. KlenliU and cLismIn oh|ccls*h\ atlnbuics Mich as 
^ shapc\ thickness, colour and tcMiirc, 

• idenuU solids such as the cone, c\l^der sphere, cube, cuboid, 
prism and pvramid. and use terms such as fuic. cdi^c, and 
veric\, 

• construct cube^> cuboids, prisms, p\ ramids. and other three- 
dimensional shapes and frameworks, using patterns and 
appropriate materials, 

* ^ • identitv plane tigurcs such as the triangl^, rectangle, square?, 

pentagon, Iv^^igon, octagon, and circle, ^ 

• recogni/c s\irimetr\ in three-dimensional and tvso-dimensional 
figures. 



Listening 
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use int rod uc tors comparati\e ideas of ^Calc, Such as/H/((^ js* 
/rtrt^e, ihrcv limes as lom^. half as hi<^h: 

recognue similantv (hrough the usc of drawings, maps, and 
scale modeN - 



'4. Listen witji sensiti>it> and discrimination ^ 

e 16cate. interpret, compare, classifv, and discuss a variety of 
sounds, 

• recoijni/e sanations in intonation, volume, stress, 'pitch, and in 
the whole melod\ of speech, 

• recogni/e the qualitjjjs and textures of sound: 

• recogni/e a \arietv of language patterns, rhvmes. sounds, and 
rh\thms and make comparisons and find relationshij^: 

• difTerentiate sounds within words (phonics), 

• apprcciate poetr\ and prose that us read aloud b\ others, and 
explore and interpret the human experience, feelings. and » 
values expressed therein, 

o appreciate models of good speech and of the etlective use of 
' sound and music, 

o Acquire an understanding of oral directions, messages, and 
•reports 
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Priniun Division 



Speaking 



5. \rticiilatc his or her ovmi ideas, thoughts, and feeh'ii^s with 
eonfidenee and lucidin 

• Liscspec\h to establish anJ maintain Liroiips in uhich IcaininLi 
is likcK to occur. 

• form ideas throuizh impromptu talk, iisinii incomplete and 
tentative structures it necessar\. 

• mastei a \ocahular\ that enables him or her to name, describe, 
reason, explain, and use quahtatis e v\ords as he or she pla\s. 
observes, manipulates, creates, and experiments uith 
stmuilatinii m^atenals: 

• discuss topics and issues that are personalK significant. 

• participate in dramatic plav. puppetrv, choral speech, and oral 
reading 
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Priman Division 



' ReuJin^ 6. Learn to read usin^ the initial skills and pnu. esses that he or 

^ she finds most effective 

• collcM and phiascs tlial ajc pcrsonalK siomfieant.^wKl 
classih them and use them ».rcat]WK in \ anoiisAKass (c g 
booklets and dietionanes) 

• peixeiN c remilaritios and diHerences t[iat (.hara(.teri/e uords. 

• use his or hero\sn \sords to huild ne\s sentence patterns, 
groLipniii rh\niinii words or words that beiiin in the same wa\ 

^ intojamihes seeniii htlle words in fariier words making new 

words b\ addniii pre^xes and sLi{))\es or h\ suhstitutinii letters. 

• understand and use simple s\ nta^.tK. phonemu, -ind graphennc 
cues: * 

» appK his or her readniii skills to \ anous kinds and le\els ol* 
materials, including his or her ow n work and that of peers 

Reading 7, Vppreciatc the slunificance and flint t ion of readinji in his or her 

own life / 

• use readinii as a souree of information and enjo\ment, * 

) , • respond to print stimuli within the environment (siiins, labels, 

directions, letters, inrtials). 

• use a library or resource centre. 

^ organi/e and record inforniiUion. 

*» develop cm interest in a wide \ariet\ of reading materials 

fi^din^ 8. Read independenth with enjo>nient^uid with a fluenc'> 

appropriate to his or her sta^e of development 

• develop ant! use a \ariet\ of techniques forjJccodiniz W'ords, 

o understand and respond in personal ua\\to the ideas, attitudes, 
and tee lings expressed in \ anous readihg materials. 

9 dr^iw interenecs from context, relate them to personal 

experiences, and exiend'^he ideas presented in a \ arietv of * 
wa\s. ^ 

• de\elop his or herown{eading materials b\ drawmutiipon 
personal experieuces and language: 

' 6 use reacting as a source of personal eitnchment and pi unsure 

an^l thus take the tir^f steps in recogni/ing and appreciating 
literar\ \alue * . * 
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Express experiences, thouj^hts, and feelings in Mritin^ nith clarin 
and sensiti\it> 

master a \ocahular\ of vsordsT phrases and expressions throuizh 
t^hich personal feelingb. sensations and observations can be " - 
adequaicK expressed. 

experiment uith uords. uord pcfttems. and idioms, 

develop a sense of scquene'e and ioiyie that enables mdi\idual 
progress irom isolated phrases or syntepces to the coherence of 
*a parifgraph. 

demonstrate an appreciation of st\le Kn incorporating in his or 
her own urrting efl4^cti\e uords or phrases selected from those 
encountered ih-reading and listeniniz. 

demonsjrate a knowledge of the patterns of spelling and rules 
of punetuation required for claritv.^ 

demonstriiU^a knoult^^lge of lommorl grammajfcal forms, 

write le>jibl> in a manner appropriate to his or her stage of *. 
development.. 

use writing for creative expression (e g , stories and verses). 

use writing for practital purposes (e.g , sequential instructions 
for specific operatiorK^short letix^rs" requesting permission or 
information). 

assess his or her own writing in appr?)priate wa)^s; 

appreciate^bat writing can be used to inform, to explain, to 
describe, to narrate, and to give voice to imagination 
and fantasv 




Junior Division 



On arrival in the Junior Division, some of the children may still lack 

* the competence and confidence they need. They are in a \tage of 
^ transition and may require continued individual help and varied 

practice. _ ^ 

The children who are reo'\ and who have acquired competence in 
the areas outlined jor the Primary Division may proceed to 
consolidate and extend these areas in the directions outlined for the 
Junior Division, 

By the end of the Junior Division, the program will have provided * 
the child with the opportunity to develop competence in the areas 
outlined below. 

Learning experiences in the Junior Division will enable the child to: 

Arithmetic 1. tsc mathematical concepts and arithmetic operations with 
understanding 

* ® corripute etlicicntly using standard algorithms: 

. • undcfst<md and use th/c commutative, assocrative, and 
' distributive properties. 

e add. subtract, multiplv. and div ide. using decimals and fractions, 

• use simple algebraic notations for number relationships such as 
3 p = 4s/^-Hv = 24. 

• relate the members of one set to members of another set usjng 
* . .J, ideas of cor?espondence a\;id mapping, includmg the 

interpretation j^d developWnt of graphs, charts, maps, 
models, and other forms of representation: 

e use mathematical language Jorrectly in real-life situations (e g„ 
eq^uij, vquivalent. congruent/ mean, prohahlv,, sample): 

• drau.conclusions from ev/dence obtained through 
experimentation or logrcryl reasoning and appl) mathematics to 

^ ' " the solution of everyday practical problems. 

Measurement 2. Consolidate and cxte^ the measurement skills outlined for the 
Primarv Division 
^ 0 estimate length, art^a, volume, mass, time, temperature, and 
speed with an appropriiKe degree of precis loiw 

® use the relatiocrships between different units of length, area, 
volume, a;id/mass within the rhetric system: 

• acquire and demonstrate measurement skills mvolving the use 
. . of insiriuftents such as protractors, clinometers, and magnetic 

cdhipa/ses. J • ' 

« solve meanin/fui problems involving measurement and 
. caMCulatiop-with metric units. 
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Junior l)i\ision 



Geometry 3, .1 nderstand more complex spatial relationships 

' » cLissifv shapes in space (three-dimensional shapes) and in the 

plane ( t\Ko-dimensjonal shapes) according to their attributes, 

^ disposer patterns and identifv properties of two-dimensional 
and three-dimensional figures b\ tiling in the plane, and 
Slacking in space. 

« deselop v.oneepts of svmmelrv related to point-, line-, plane-, 
roialionai. and translalional .s\mmetr\: 

« identifv the svmmetries of figures in the plane and ofobjecis 
m space. 

• understand and use words ^ich as slulc. turn, and flip m 
describing motions of figii^s in the plane and in space: 

* develop and use the concept of co-ordinates. 

« understand.' represent, and use concepts such as verficaL 

horizontai perpemluulan parallt'L atn^lc. trian<^le. and poh^on. 

» understand the concept of congruencv : 

•k ^ ' ^ 

. — . - « identif) relationships between sinnLfiligures and applv 
measurement skills in scale drawiniis \ 
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Junior Division 



Reading 



Become aware of deeper levels of meaning in reading 

master the essential word reLUgnitiun strategies and use them 
appropriatelv'as the\ are requireJ*(co^extuaI. structural, and 
phonic clues and the dictionary). 

expand his or her knowledge ofuords as personal experiences 
expand and as the abilitv to use the dictionary, a thesaurus, and 
bpoks dealing with the origins of words increases. 

understand in^reasingK complex langutige patterns, sty les. 
and forms. ^ * 

recogni/e the variety of contextual, stylistic, and symbolic clues 
that an author uses to communicate meaning: 

adjust reading speed and techniques to his or her purposes and 
to the reading material, 

produce reading materials and share them with others. 

understand and interpret ideas in poetry and prose and thus go 
beyond mere Lomprehension and recall of factual detail. 

compare ideas or statements and predict conclusions. 

use reading as a source of personal enrichment, relaxation, and 
pleasure ^ 



5. Use readings as a source of information 

e select realistic goals and formulate manageable questions for 
indi\ idi^ial investigation. 

« make extensive use of the school library resource centre andHts 
reference and resource materials; 

» obtain information from graphic sources such as pictures, 
cartoons. 'diagrams, charts, maps, a^nd tables. 

0 act on information received from recipes, directions, manuals, 
or patterns and evaluate the product. 

V check information for relevance, authenticity, and bias. 

« search for and detect incons^istencies and fallacies in texts. 

d organize pertinent information by paraphrasing, summari/idg. 
and recording. 

» express personal interpretations through notes, paintings, 
dramatizations, models, maps, or diagrams: 

a test personal interpretations through interaction with others 
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Junior Division 



Reading 



Writing 



6. Doelop a deeper appreciation of excellenct? in reading materials 

« ' read from a di\ersified selection of,matenals such as poems, 
biographies, no\els, pla\s, m\ths. legends, newspapers, 
maga/mes. <md cartoons: 

« read critiLall\ and de\elop an appreciation of fuQ^ion, stvle, 
feeling, intention, rh\thm, mood, plot, and Lh<iracten/.ation, 

• begin to understand conflict in cjhjuracter and in ideas 
and values, 

« develop an interest in reading for recreational purposes, 

• react perbonalK in a variety of ways to ideas presented, ' 

• test the validit) of personal reactions and insights in discussion 
with others, 

« develop personal reading tastes and interests. ' 



. Express in writing personal experiences, thoughts, and feelings 
with greater clarity and sensitivity * - 
select, record, and use interesting words, piirases\ and 
expressions gathered in tht^ course of persona-l experiences or 
obtained froni a dictionary or other reference source: 

identify the essence of what is to be learned and record It in 
his or her own words: 

present ideas and information logically m paragraphs and m 
outlines and reports: 

experiment with more compact phrasing £\nd interlocking 
constructions: . ' 

I demonstrate a growing knowledge of standard grammatical 
forms: ^ 

demonstrate a growing knowledge of the patterns of spelling 
and rules of punctuation required for clarity: 

understand how words are put together, identify syllables, • 
recognize and use prefixes, suffixes, root words, synonyms, 
antonyms, and homonyms, i 

demonstrate a growing ability to present thoughts, feelings, and 
experiences in a personal style 



I 



Junior Division 



Writing 




8. I ndcrstand that writing can be used for nian> purposes and that 
the purpose determines the form of writinj^ and the kind of 
language used 

e adapt laniiuaizc to the intended purpose so thai il ctVccu\cl\ 
expresses personal experiences and feehngs. 

^ a?.qiiire and demonstrate the abilitv to use di tie rent forms of 
\\ritmg le g diaries, letters. instriiLtions. outlme.s. nevvs items or 
scripts, records of trips or experiments). 

communicate through imaginative and personal form.s of 
writing (e g., stories, plavs. poems, fables^, 

recognize and appreciate models >of good writfng; 

recognize that facilitv in writing is gained through practice'. 

appraise and improve writing in the hght of the purpose 
or audience 



Develop legible handwriting commensurate with his or her 
psycho-motor skills 

demonstrate in handw riting an urlderstanding of the elements 
of form and spacing and the use of margins and capitals. 





Junior Di>ision 



Listening 



Speaklnji 



10. Extend and consolidate listening skills and de\elop an 
appreciation of oralTopmnuinication and literature 

• demonstrate incrca^scii competence m the elements of listenm2 
outlined for the Pnmivrv Division. " ♦ 

• acquire and demonstrate the abilit> to listen criticalK. 

• listen to an increasing range of prose and poctr\ and become 
aware of the human experience, feelinus. and values expressed 
therem. 

understand and communicate with people who use different 
language patterns. ^ 

• listen sensitive!) and critically to oral reports and views 
expressed in a discussion and make pertinent contributions. 

• demonstrate the abihtv to extract information from 
oral sources ^ ^ 

n. Extend and consolidate the speaking skills outlined for the 
Primar) Division * 

• develop his or her pri\ ate \ lews through interacUoj:? w ith others. 

• demonstrate in conversation, discussion, oral readina. 
interviewing, oral reporting, and rok-plaving the vocabulary, 
language patterns, and oral st\les approfVriare in questioning, 
explaining, describing, reasoning, and evaluatina: 

» understand and use the,spe<ikihg skills involved in dram^i. 
new scasting. advertising, and other forms of oral presentation. 

> understand and aise the speaking skills required for the efTective 
use of the telephone, the tape-recorder, and other contemporary 
communication devices. 

> appreciate that speech can convey nuances of emotion and 
attitude over and above its literiH content; 

» appraise and improve personal speech habits. 
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ERLC 



Primary and Junior Divisions 

In the Pritmin iindJunior /)/»/s/V>/s, the program Mill provide the 
ibihl \^ith experienees designed to f(S{er the forms of development 
outlined he Ion: 

1 he child in the Prinian and Junior Divisions will he ^i\en 
^)|)portunities to: • 

1. Increase sensiti\it\ of perception through the use of all the 

senses and develop the capaeit> to express this sensiti>i|\ through 
a \ariet> of ereati\e media 

• appreciate thai his or her ow n ideas and fee hngs h<i\ e n alue and 
are uorlh^ of expression: 

• devehyp the abihl\ lo express his or her ideas and feehngs 
through acli\e participation in drama, music, physical 
education, and the \isLial arts. 

• become au are of hl^ or her i;eaciions to ph\ si^al sensation <md 
de\elop a healthv. positi\e altitude tow ards ih'em. 

• classit\ oh} eels b\ aliribiites such as colouV. texiure, shape, 
smell, siumd. and mass and de\elop \OLabular\ lo destribe 
and idenlifN them. 

V 

• use the opportunities proMded b\ the arts to priictise'problem- 
soKing both mdc^endentK and co-operali\ el\ . 

• enjoN the power of creation through the use ofLolour. pattern. 
nKnenieni. sound. languaSte. and materials: 

• i|ienlif\ and use ideas gathered from the arts (e g,. those m 
nurser\ rh\mes. .songs, dramatic acti\'ities. the visual arts) to 
bcllt;r understand our socielv. 

• develop the freedom of thought necessarv for creaiivitv 

r>Devclop sclf-av^areness and self-confidence through drama and 
related creative activities 

• discov er and clarifv assumptions, points of view, and emotional 
reactions and earn an awareness of his or her»role as well as 
the roles others plav; 

• co-operate with others and develop empaihv with them bv 
working with them and exchanging ideas freely. 

• develop the abilitv to concentrate and gam confidence from 
grovMng powers i^f self-expression. ^ 

• develop a grCiiler avKareness of bodilv movement and of some 
of the factors inherent in movement expression (e g . bodvi* 
awareness, bodv activitv. relationship of self to space and to 
others, qualiiv of movement) 



Primun and Junior Di>ision 



\fu\ic 



( 



Develop sensiti>it\ tjo sound and thus acquire a base for growth 
yf\ music / 

enjo\ and cxpcnence miJsK through singing. pla\mg. listening*, 
creating. mo\ing. aAd i.rramati/.ing. 

enjo\ singing artd beeome familiar with a wide repertoire of 
songs. 

recogni/e and discriminate between ditTerent tvpes ofsounds 
heard in dail\ life and explorenheir potential relationship to 
music. 

Usten to music of \arious periods and stvles. 

produce and experiment^Av^i sounds through a \arietv of 
means in order to beeome'inc^enMnglv sensiti\e to rh\thm. 
pitc)i. dynamics, timbre, fornl. melody, and harmonv; 

develop the abil>t\ to use pitched and unpitched sounds in a 
creati\e wa\ . 

become fa^niliar with and develop the abilit\ to use the 
language and grammar of music as a means of communication. 



Visual Arts 



Develop \isiial awareness, sensiti\it>, and appreciation 

experienee and respond to forai.s, events, and materials in the 



environment. 



• perceive qualities of form such cis similarities and contrasts, 
swfaces. patterns, rhythms, cohesiveness. line, mass, space, and 
colour iri natural and manufactured objects and materials; » 

• clarify and express personal experiences anjj feelings in visual 
form through^l variety of materials anxl activities such as 
modelling, construction, painting, and d'i^wing: 

share visual expressions artd relate theni genially to the work 
of other people * 




PfimarN and Junior Divisions 



5. Develop treativitv, tontidence, and phv;>ical fitness thr()uj»h 
phvsicai activities 

• develop gross and line motor .skills through a wide \anet\ of 
phvsW'al activities. 

• develop vin understandmii ol nK)\cnient and a lo\ e ot \ igorous 
acti\u\. ^ 

• develop the abilitv to estimate spate and distance in relatK)n 
to his or her own phvsieal capabilities and movements. 

© participate ^nd!\ idual and group games, movement 
exploration activities, dance, and gvmnastic sequences. ' 

• develop an appropriate degree of balance, strength, speed. 
, precision, and economv of efTort m physical actions. 




F^riman and Junior Division 



Heahh 



Values 



6. \a|iiire swnie basic iindcrstaiulin^of Ills' or her physical and. 
eiT^tional nature and of the principles of healthy living 

• ^cquh^^an understanding. a( an appropriate developmental 
level, ot such life processes as respiration;\Jige.stion. and 
reproductio/i and of the basic structure of the human bodv as 
It relates to tht^e 



• appreciate the relation of phvsical development to abilitv. 
emotions, attitudes, and behaviour. 

• acquire an understanding of^he us.c. misuse, and abuse of mood 
and behaviour modifiers: 

• appreciate the interdependence oY people and their 
environment and the efTects of environmental conditions 

on healtji: ^ : / 

• acquire an understanding of the fundamentals of good nutrition 
and become familiar with some of the alternative ways of 
mamtaining these fundamentals as reflected in the culinary 
practices of various cultural groups: 

• develop appropriate understandings regarding sexuality. 

7. Begin to dollop a personal value system within a coritext that 
reflects the priorities of a concerned society and at the same time 
recognizes the integrity of the individual * 

• become aware of the v alues that Canadians regard as essential ' 
to the well-bei/ig and continuing development of; heir- society-' 

. namely, respect for the individuaL^concern for oth'eVs. social^ 
responsibilitv. compassion, honest); ajnd the acceptance of work^ 
thought, and leisure as valid pursufc fpr human beings: ' 

• , begin to develop a personal set of values by identifying valup 
£s^l^rnatives and their Consequences, selecting personal values 

from*?fie alternatives, internalizing the v alpes selected, and 
actmg in accordance with the\alues selected: ' 

• identity and analyse public value issues. 
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Prinian and Junior Division 



8. Develop the abilit\ to make informed and rational decisions 

« cx(cik1 and orizani/e pcrs^uial questions and inicrcsts and 
pariiLipaie in purposeful firsi-hand nnesHgaiion^, 

» deselop ihe elements ot ihe sLieniitR method, i e , acquire the 
skills ot careful and objectuc observation, learn to disiinizuish 
bet\Keen observation and inference, and use observation to test* 
hieas. in\esiii:ate ambii:uit\, and make predictions, inferences. 

t ana iienerah/ations;* 

• m;ik)e etVective u^e of the various tvpes of notation and 
reporting techniques. 

© develop the abilitv to obtain information from secondary 
sources b\ learning to plan an investigation and to formulate 
questions specific enough for invc.stigation. to locate sources of 
intkirniation pertinent to a particukiF fact or theme, to identify 
, the main point in a paragraph, to explayi this orallv and rewrite 
the information in his or her ov\n vsords, to check inforqiation 
for accuracv. examine conflicting ev idence, dravs rea.sonable 
conclusions, from texts, pictures, and charts, and to make useful 
notes of the information obtained from first-hand observations, 
, reference'nicUerials. audio-visual media, and interviews. 

• orgaiii/e information to illustrate i^point, sustain an argument, 
or provide a basis for decision -making ^ 




Priman and Junior Division 



The ^ 
Individual 
and Society 



Science 
and ' 

(geography 



9. I nderstand social relationjihips at a Ie\el appropriajt to or 
her sta^e of development ^ 

e undyrstaiul hispr her own nature and needs as a hjlisis for 
understandinii the nature and needs of others. 

d appreciate ihat his or her aaions as an indiMdual^are retleeted. 
m ho\He\er small a ua\. in his or her ph\sital and Cultural 
.setting! ' ^ 

develop uisi^hts into {he funetioning of^ groups i^nd ihe 
mdiMduaPs role in them. " " - 

• understand some of the faetors that contribute to elleetive 
interpersonal relationships, 

• de\ elop self-respect, respect for the rights of others, and respect , 
for the rule of law. 

I 

• appreciate the development of tiV'ihzation through the ages and 
understand and respect customs, institutions^andahe historical 
background of diverse social groups and conimuniues, 

• de\elo[f*r^n understanding of such concepts as commumty, 
ccnflict. culture. i\ni\ interdependence: 

• learn the social skills and aTtiludes upon which effective and 
responsible co-operation and participation depend 

lO: I nderstand the enWronment, both in terms of the nature of its 
parts and of the patU'rns that characterize it as a >vhole^*^ 

• develop an auarc^sof the natural env ironment and of how 
It alfects and in Uirn is atVeeted bv human activities, past 
and present. f 

» dev elcip an initial understanding of the relajiionships among 
natural things (e g., the relationship betweeli weather and 
erosion), among natural and manufftcturedlhings (e.g., between 
machinerv and air pollution), and between Lopleand thinas 
(e g . between the quality of life and the aut|)mobile)', 

e perceiv'e the deveJopment of patterns and rc^lationships over 
time such as the structure-function patterni of living things, the 
interdependence of living things, and the rdation of'the form 
and structure of materials to properties anti function, 

9 develop concepts feasic to science, such .xdnatter, mass, force, 
'energy, time, temperature, change, interdefjendence^.growth, and 
development. 
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Priman and JunioiwDKisiun 



Cunadiiin 11. Acquire a reasoned kiumlcdj^c of aiid pride in ( aiiada 

Studies «» ha Mil c lamiliar \Mth the ^cojirapln and emtimTTvi' th>; 

' ^ comiiuinitv, tlic^ pnn incc. and tlic countrv 

i ^c\cK>p an a\Kari.Micss ot \.\\\ a-nd i:o\crnmcnt. and Qt the riiihts ' 
and duties ol C anadian citi/cns, 

• .bclonic taniihar \Mth the historical de\elopmenWt the 

^ eomnuinitv and. at appropriate levels, ol^lie pcoNinee and the 

countr\. 

• deselop and retain a personal^^dentlt\ b\ bceoming acquainted 
uith the historical roots ot the eommunit\ and culture of his 

Or lier origin an».rb\ developing a sense of eontinuit\ with 
thiC past. 

• begin to understand and appreciate the points of \ lew of ethnic 
♦ and cultural groups other than his or lier own 
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